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Thereis anenar g ng cosasus that spedd edcaionisinmeedd nga ream(e g, Tret, Atiles
&Hg ert, 1998 adtha schod refamingenerd nost address the d verse needs o studerts wth
dsailities (eg, MDond |, Mlaugiin &Mrison, 1997). My studerts wth d sabilities have

i nedequet e and 1 neprori e e schod experiences ad fail to acqure the knodvedge and skil | s needed
far successfu experiences after schod. Guyded wththe overrgresetaion o students of cd or—
particd aly Back Averi cans—+n specid education, learning outcones far studets wthdsaalities
rdaetoissiessd sadd justiceadsdods rdeinrgardongsodd inqdities (Rtton, 1998
Gvd d Gutinho, Best, &S ngh, 1999 Rzvi &Lingard, 1996). Syparae and excl usionary practi ces
that have been comman in specid educati on seemto be a odds wth the denacratic mssion of pudic
scoding

Secd edcaionrdamns fooas lagdy ontheindwsiond studets wthdsaalitiesingenerd
edcaiondasses, adourat fedad legdaion(i.e, thelndviddswth Dsaalities Elcation Act
d 197, o IA'9) reqires ssults wthdsdalities to be edcaed in thelesst restrictive
evirarat. Bi indudngstuetswithdsadalitiesingenerd edcaionisna sy anatter of

cl ass assi gnent and schedu e changes. Indusionnost d so etal fudanentd trasfanatiosin
teechng(seg eg, Grber, 199. A See (199 hesput it, indusion “denands the interrogati on of
thecodtiasthat sevetocostrut headiesd idatity[eg, dsadlity]. . . . Rthexiamgthefam
adpaticed regda edcainis catrd tothspget” (p 113. Withot theseirstructiad
changes, studets wthdsdilitiesnay beevdled nareregd arly, adfa nareting ingeerd
edcaiondasses, Wilelittledseanu thar sdod eqaieceis dteaa

Sncethefd| o 199 the Research Institute on Secondeary Educati on Rfarmfar Yaurh wth
Dsdalities(RIR hes studedindusionad instructiod refarmin for secondary schod s across
the Uiited Stdes As apart of thisresearch ve doserved ad intervieved generd educati on teachers
wWo hed stuoats wthdsaalitiesinthar dasses. Infuue adyses, ve wll examrethe edet o
atheticinstruction ad assessnart [Fodnte I Atherticinstruction ad assessnert neets three
naincriteriaeonstruction of knovedge, dscipinedingiry, ad va ue beyaod schod . King,
Shroeder , ad Gavszczevski (2001) discuss these criteriaad presat aprd imnary ad ysi s of
assessnent tasks and student work deta fromR 3Rschod s. For further € aborati on of the franevark
d atheticindletud vk adrdaed research see Avery (199); Haley-Mxvel | et d. (199);
Lee (2001); Lee, Smth, and Goninger (1997); Newnann and Associ at es (1996); Newnann, Mrks,
and Gnaran (1996); and Sath, Lee, and Nawan (2001).] ininclusive high schod s adits



rdaioshptothe perfanance of studerts wthadwthout dsdilities. Inths brief, ve sunarize
particdpatingteachers vies on (@) indusionaditsinpect onther teechngadthe r studats ad

(b) the extent towhich specid educati on teachers and I ndivi dudl i zed Educat i on Frograns (1 B%) have
suypotedindusion e farts. Bfare ve exanne these teachers' vievs, hovever, vetakealrid ok
a thesddsinthe stuly.

Four Shod s

R3Rans toexad the curent knotedge bese rel ated to practice and pdicies i n secondary
schod s thet enhance l earning, achi evenart, and post schod autcones for studerts withdsaalities.
@&trd tothspget isthe AL nodel -School s of Axthentic and I ncl usi ve Learni ng (Hanl ey-
Mixvel |, el ps, Braden, & Warren, 1999)—-and one of its nai n research questi ons addresses the
ineasstind idwonadirstructiod paticesbyasking Wit aeaiticd feguesd imstrution
assessnart, and suppart strateg es thet pranate authenti ¢ understand ng, achi evenant, ad
pafonance fa dl studets?

Tosdedt thesdds fa ar study, ve conducted a neti oowde search for secondary schod s wth
irstrutiod refamef fatstha ind uwed studats wthdsaalitiesingaed edcaiondasses. We
rece ved 0 nomreti os. Ater fdlovuyp phoeinterviers, ve visited 10 of the schod s ad sd ected
4 because they denarstrated ahigh degee o ind usive practices and sone degree o authertic
irstructiondl ad assessnart practices. [Foodmte2 R 3Rsought schod s that denonstrated a high
tgeed idwvepaticssintwveys. (8 indudngthar studets wthdsdalitiesingaed
edrcaiondassesad (b) indudnginthe overd| schod popd a@ion students wtharage o
dsdilities, fronmmlidto severe Qr seachddna reved ay sdodstha ddbah Inor sape o
four schods, Mut Adamad Sven HIls (see Agure 1) hed a fewstudents wth severe d saalities,
adthese stuats partidpged mnmallya mat & dl ingeerd edcaiondasses. A SvenHlls, far
exapl e there vas aprogamfar students wthnoltipg e ad severe d saa lities (seven i n 2000-2001)
wo participated inafewna nstreamd asses ad activities but reca ved assistace ad tuaring from
gererd educati on students. Shod nanes are pseudonyns.] The vast najarity of specia educati on
studats a these schods had midtonoderaed sadlities. Fgure 1 sumari zes key characteri stics o
thefar sdds.
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@ arendon Secondary School

YVVVVYVYVY

Uban schod of chaice for gooroxi nat el 'y 520 students in Gades 7-12

52%lati nd/a, 45%Arican Averican, 2%Wite, 1%/si an, 3P4 ree reducedprice | unch
2%k studentsinspedid educaion nostly wthmldtonoderaelearningd sdalities
Threedvisias, inedsddinay curicd um servicelearnng

Gadetionby carsecopl eéion, portfdio adetihition

Mnher of aneti ond secondary schod ref ormaorgan zati on

Mbunt AdamH gh School

YVVVYYVY

Rra schod of gooroxi nately 480 students in Gades 9-12

9HY%WM te; 17%f reef reduced-pri ce | unch

18%df studetsinspecid education nestly wthmldtonaderate learningdisailities
Rrsodized learning Rans far d | students, options far commonity-besed | earning
Rrof essi onad Devel opnent School

Rot hbury H gh School

YVVVVVVYVYY

Shubaryrurd schod o aoproxinatey 830 studerts i n Gades 9-12

98% Wite, 1%/Asian, 1%latind a 2 ree/ reduced-price | unch

1P studetsinspecid education nestly wthmldtonaderate learningdisailities
Newschod in 1992, wth incl usi on a key conponent

Twdvisas, limtedinedsddirary curricd um servicelearn g

Gadetionby carsecopl eéion, portfdio adetihbtion

Mnber of aneti ond secondary schod ref ormaorgan zeti on

Seven HIl's Hgh Shod

Y V

Y VVY

Swal| city schod o aporoxinately 1,000 studerts in Gades 9-12

70%Wite, 15%Nitive Anerican, 8%H spanic, 6%Arican Anerican, 1%/Asi at 17%f ree/
reduced-pri ce | unch

1% studetsingpedd edcaion nostly wthmldtonaderatelearningd sailities
Newschod in 1989, wth incl usi on a key conponent

Scid edcaionsypat ingenerd edeaiondasses o inlearning cater
Teamteach gwth generd ad spedid educati onteachers, study skills dassrequired far
subtswithdsdilities

* Denogrgphi c deta provided by the schod for thefirst year of datacdlection 1999-2000



Q@ arendon Secondary School

QG arendon Secondary Shod 1S an urban schod of about 520 students in Gades 7-120 Ffty-two
percet o the studats are Latinda, 43%0A4rican Awerican, 2% Wite, and 1% A an Thrty-seven
percent rece ve free o reduced-price | uch, dthough schod persord estinated thet aoout 8are
dighde Thesdhod isdviddinothreedvisas fa Gades 78 910 ad 1112 Cassesinthe
ninsgett aess ephesizeaninedsapdinay curicd um ad studats participateinservice
lernng Gadutionis caterredyoonthefufill nent o course requ renant's ad the sucoessfu
copetiond potfdicssadedibtios. Caedonis anener of amatiod schod refam
agnizaion @ thetad studet popd aion, Z%aestudets wthdsdalities, nast d themwtha
midtonoderaeleanngdsaility. Al o thestubtswthdsaalitiesaefdlyinduwkedingred
education dasses;, addtiod hdpfromspecid educationteachers is provided as needed in a resource
roomand accasiod ly inthar geerd d asses.

Munt AdamH gh School

Munt AdamHgh Shod isarwad schod of gooroxinatey 480 students in Gades 912 Anast dl
o thestuets aeWite wth IR4aecaving free a reducedprice luch Suats, thar parets, ad
teachers cresteindvidud Rersodized Learning Ras (AFS). AP are desi gned to encourage strag
adlt-studat rdaioshipsadtohd pstructure studats schod expearieces. The schod dso dfers
options for comonity-besed learning. As a Rrofessi onal Devel opnent Shodl, Munt Adamwor ks in
conjuxctionwththe nerby stae university. @ thetad studet popud aion 16%are specid edcaion
studats, nost wthamldtonoderaeleanngdsaility. Al d thestwais wthdsaalities take
generd educati on d asses wth sugport frampargarafessiod s indasses ad from specid educaars
inaresource room Hwever, insoe dasses, specdd educati on studats predomnete, ad d nast d |
specid edcationstudets aeinthe generd track rather then cd | ege-bound curricd um

Rot hbury H gh Shoadl

Rathoury Hgh Shod is a growng suburban-rurd schod, wth 880 students in Gades 9-12 in 1999
2000 ad dbout 980N 2000-200L @ its students, WVoare Wite, 1%Asian, ad 1%latinda oly
Xoreca ve free o reducedtprice luch The schod opened in 1992 wth a dear mission of incl usion
The schod isdvidedinotw dvisias, oe fa Gades 9-10 ad the ather for Gades 1112 Al
stuwkts paticdpaeinsavice leanng adgadeaionis cofered yonthefufillnet of corse
requi renants and the successfu compl etion of partfdios adexhibitions. Rithoury is d so a nenher
o amgtiod schod rfamagaizaion @ thetad studet popd aion, 1A4ere studerts wth
dsailities, nost o themwthamldtonoderaeleanngdsadility. Anost dl o the studets wth
dsdilitiesaefulyindudedingenerd educaion dasses with syyport framspedid educati on
teedhers wthnthe d asses.

Sven HIls Hgh Shod

SvenHIlsHgh Shod isasmall city schod o goraxinate y 1,000 studerts in Gades 9-12
Students are % Wite, 15%Native Anerican, 8%H spanic, 6%Arican Anerican, and 1%/Asian,
wth IPoreca ving free ar reduced-price luch The schod opened as anewd strict high schod in
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1989 wth ind usion a key conponert. Threetofour courses per year inscece nath, adhstay ae
teamtaugt by generd and specid educati onteachers. Hevenpercat of thetad studet popd aion
aespdd education stuats, nast wthamldtomderaelearnngdsaality. @ these aout 28%
aefdlyinduded adaou 50%spad narethenthree qarters o their dasstineingererd
edcaiondassss. Aagthelate gap fa exape nnhgadke studetswthdsdilitiestakea
sgaaestudy skillsdasstha lagdy foosess ndevd g sd f-determmetion skl s, Seci d
educati on teachers provice sygport ingenerd edcationd asses, insgparae dasses far studerts wth
dsailities, adinaleanrgoate thet isgentodl! stukts

Thshrief presatsfindngs frondatacdlecteda the four schodsinour study fromfa |l 199 through
fdl 20L We asked eech schod toidetify @ gt generd educati on teachers wo hed students wth
dsdilitiesinthar dasses adwo eplesizadindlectud qaityinthar teecing The teechers
represented the acadennc sug ect areass of |anguege arts, scence, nathenatics, ad socid stud es—
oe teacher ineach area fromGades 9 and 10 and one in each area fromGades 11 ad 12 a each
schod . Exch senester, RIRreserdersinteas o tvo o threevisitedthe schods far 2to 3 days.
Echd theadt teeches partidptedinastruictuedinevievlasting dout anhor, ad ae d
each teadher ’s d asses vias doserved three tines. Each semester, these teachers d so suomtted wet
they cosideredtobe animportat assessnart task used inthe doserved d ass, d ongwth the student
vok copleed far thetask [Foodmte3 Ininterviens, we asked d assroomteschers to d scuss the
| essons ve hed doserved ad exdanthe vays inwich the | essons vere ad vere nat typcd. We
dsoaskedtheteecharstodaify thar mjya dyettives fa the dass ad the vays i nwi ch these
dyativesrdaedtothar sstudats wthdsaalities. Rrdly, the teachers vre asked to describe thar
schod’ s ggrcechtoindusion, thevaysinwichindusioninfluenced thar teech ng, and the sygport
(o lack o supart) they reca ved far teechinginaschod wthindusan(eg, franspedd educati an
staff adstudats 18%). Detochages inteaching staff, the nunber o regd a educati onteechers
inervieved @& each schod varied fron8to 11 Detotine costrans, mt dl teadhers vere asked
dl inerviewqestias.
Inervievers revieved ad carected the interviewtrascripiias. Tw reseerch staf f nenfoers were
then assiged ane schod gpece, ad athird vas assiged the renaining two schod s. For each schod ,
research staff coded theinervievs andd wate a schod report thet addressed the fd | owng questi as:
o \kkt aeteachers conceptions o curricd umand instructi on? Howdo teachers characteri ze
their assessnart practi ces? Howdo teechers vies rd aetothetiree gererd criteriad
aut henti ¢ pedagogy (constructi on of knowedge, discipinedinqiry, ad va ue beyod schod ) ?
e Howdoes inclusioninfluence teach ng? Vit are teachers’ aoproaches (e g., acconmadét i ons)
tothar suwatswthdsaalities?
o it kinds o structurd, progamatic, adcdtud sypats doteacherscitefa athatic ad
ind s ve pratti ces?
Three aher researchers thenrevieved eech repart. Anang the three, one hed nade research visits to
thescod inqestion ada lesst aeaher hedat visitedthe schod o wittenay o theindvidad
scod repats. Ay, afourthresearcher coded dl teecher intervievs framthe four schod s ad,
besed nthiscodngadthe for indvidda schod repats, waeacross-case adysis focused anthe
aove gestios. Thsprocess o qe itaive adysis hd ped esure thet descriptias ad



inerpretaios red evat tothe dove questias, as vl | as sygparting evi dence far them vere
examned far cosistency ad vaidty, bahfa indvdd scdodsadarossdl far sdods.]

Inthe next sectians, ve repart d assroomteachers' perspectives on (@) thevays inwichindusion
dfectedthar teechngadthar studats; (b) theexdet towichthey cdlaorated wih and rece ved
sugpart framsped d educati onteachers; ad (€) the usefu ness o 1BH%. We concl ude by draw ng sone
inglicatians framthese find nes.

A nd ngs
Ind usanad Teachi ng

Withaly afewexcepti as, teachers across dl four schod s vere firnhy comntted toindusion They
sawvindulsnas abadit @ alyfa stuwetswthdsaalities, bu fa dl studets adfa thar om
teedimasvdl. A dl sdds, teedesmdfiedthar irstrtion fa suwats wthdsaalitiesin
ther dasses, but aly a three schod s vere teechers comntted to practi ces casi stet wth authetic
indleutd verk

Incl usion and students . Accardi ng to sone of the teachers a each schod, ind usion benefited d |
sgukts Tedesfdt that it poidadlearn g guoortuitiestostudats withdsaalitiesthat they
aherwsevoud d nat receive A Riherbury teacher 's comerts vere il lustraive

Wkt vou d negatively affect ny teachingis a change to atracked systemwere d| kids are no
loger dferedthesane curicdum . . . Doorswou d be shut onthem Hterogenaity hes
eeded netogve studerts wth veeker nath skillsadfficut nathprgect.

Smlaly, teeders bdieved that eqectaias fa stultswthdsaalitiesvwerehde inindusive
classroons thean inseyegated progans. Teachers thougt thet these studets berefited nat oy fram
eqaded | earning goportunities but dsoframther interactians wth generd educati on studert's, wo
vere seen as positive rd e nodd s.

The berefits to studets wth ad wthout dsaalities verereciprocd, acoardngto sone o the
teedms. A teacher & Mut Adamexdanedthet indusionis positive because aher studerts see
“spedd edrcaion studatsineradt indass ad ase qestias. It sared positive acogtance an
thar part, just bagadetorecon zethetdets d ahe studetsthet they ormal ly ved dit thirk o
bedgtdeteda dl.” Bt thereveedsoimotat dssatimgvieparns a thisscod. Anot her
teeche fdt thet ay bendfits frominduwsionverendlified by thefact thet dasses vere heavily tracked
addnst dl specid education studerts vere pdlaced ingenerd rather then od | ege-bound d asses. In
her varcs:

Benthoughvesay it’ sindusion, ve dfintdytrack herethare sodleepepadthee s
nat. Tnekics dl knovnwo they are they litedlyevensay it toyoy, “Qy I'minthe duny
cdass.” That killsne | hetethat. S perhgs the negeti ve effect v d be the tracki ng because
the students knowit adthereaeropositiverde nadd s far them



Indwsionadimstruction. Anast dl o the teachers ve interviened vere asked drectly aoout the
vaysinwichinduioninfluencedther teaching andthey uennausly ageedthet it hed positive
efects. My acknobvedged the dd leges of teachinginind usive d asses, but generd ly they fdt it
ehaced thair overd| ggroech A SvenHllsteadher sadindusionbhes nade his teachig “alittle
noredfficdt becaselringmgthese kids inad nod fyingtests ad activitiesH’ salittleldt nre
dfficdt, bu it nakesit alittlenoreddlegng too adencorages teachers to stretch ad adgt ad
tht’sgood” A a Caerdn teeder put it

Thepositive efect [indusion] heshedonny teachingisthat nanytines wet ishdpfd far
gedd edkidsishdgu fo regda edkdsaddsohdfd fa ne Tredeare | canbe ad
the norel canlximgtheidessinothered maf the cooree the better.

Teachers d scl osed thet indl usi on pushed themto focus onstudents adtoindviddizethar
irstrtionas mchas pisside A Rithoury teacher described the positive e fed d indusanas
fdloe:

I" ma vays on ny toes. |1’ ma vays thinki ng about every student in ny cl assroomas gpposed to
thesjedt, sol dit goinonpcdcdus dass adsay, “AK we cdcu us | esson anl gang
toteachthem today? o “Weet integated nath 3aml gangtoteachthen? Bi instead,
“WWoarethekidsinny dass axdwet dothey need?” S that’ spEtive

Bven a Munt Adamteacher wo fet that incl usion had an overd | negative inpect on the schod
b ieved thet it hed pushed i mto use interactive gooroeches wth studart s:

Trekids do berefit by inglas o df feat leanasinarcom AdIl haetostrechas a
teache becase o it, tog becase | konthet | calt just stad yptheeadledtue | haeto
be nore mmndfu of the people wo don' t process thet vay. 1" moastatly tryingtotaino
df feret leangindliggoess adstylesad mdes ad d | tha stuf f. DI thrkit’ s goad far
ne it kegs nefresh

Athough support for incl usionvas generd |y strong, nany teachers noted thet there vas a dowsi de.
The regatives induded the edtratinerequred for lesson o assignent preparaionadfar
patidpgioninnegings fa sstuwatswthdsaalities (eg, 1B%), theoccasad praticed padg
toonany studets wthdsaalitiesinasngedass, adthe eqaieve o cafratingthar omlack
o skill inaccomnackting these studarts. nthelast pont, aCarendon teacher 's comment s were
paticdaly pogat. Sesaet

Trereaetins wen| fed likeas ateecher thsismt feaside ad |’ mba ng asked to do
sonething thet nast peodevoud dfind inpossideadthat the ppodewo set wpthis
indussonnodd arenat pegdewo wll beinthe dassroomar haven't beenthereinalayg
tire . . . 1thrkl ¢ friaraed | thrkald d tedesgg fristraed It s thet ve vat to
rget suats it’ sthat vevat tobe adetoadeqetdy neet thar needs ad the b ggest



I ncl usi on and aut henti ¢ pedagogy . Virtwd ly dl teeders axrcssthefor scodsind caedthet they
nodi fiedthar instructi o practi ces to accomadate the needs of specid educati on studerts. There
was, hovever, cosidaddevaiaioninthe edeat towichteachers espoused athatic i nstructi ad
practices adhd d dd | eg ng eqectaios far bath studets wth ad students without dsdalities.
Teachers a indvidd schods vrefarly cosistat onthese issues, hovever .

A CQarendn, dl teachers ve intervieved enphesi zed stadards o “habits of mnd’ as key totheir
teechng These stalrds carespoddosdy tothethree geerd cheracteristics o athetic
indlectud vark (costruction of knowedge, dsciginedingiry, adva ue beyod schod ). In
lessos, exhibitias, ad portfdics, teachers expected studats to showcopetence in these five
hebits of mind naki ng comectians, taking d fferet perspectives, using evi dence to sugpart an

a gunent, specd aingonwiat mgt hggpend f faatly, adeqdanmgwy it nates. Qed the
teachers summarized vel | the schod’ simstructiod foous. Hesad he vated studrts to

uderstad wet the question [uder study] isadbecgeded thnkngaoou it criticdly
fromthar ompont o ievadmitipe pants of vien Ad[the] wll be dde togdy
knowedge thet they have gai ned fromthe vark to thet question and thet questi onvwou d be
sogthigthet isgogtobe usfd totheminthar life . . .\ restuyingauit an hovthe
US becane a domnant vorld pover ad | think if they have a good sese of wet the US is
inrdaiontoaher cautriesd theverld | cosider thet usefu.

Thi s teacher added thet he expected studerts to eqress their i deas and sygpart themcoherertly in
witing

Despite Garendon’ s dear imstructiod foous ad i nd usi ve d assroons, persisting dl emas o
teaching renained For exanpl e one teacher struggd ed wththe inherert tension over broad cotent
coverage ad depth of learning He cofessed he viass nat heppy wth his recet decision todgpa
cegivesmiaionrdepgayingexercise [Foanate 4 The dandoned exercise vas asimnl aionin
wi ch students voul d be asked top ay d g onats fromd fferent countries ad negati ate wth each
adher ontheevertslead ngto Wald War 1.] inorder to cover nare cotet. Sne teachers thought

i ncl usi on veakened the curri cu umand descri bed adapti ng i nstructioninvays thet | onered
eptaiasfa stuwkatswthdsadlities @ept it Hutly. “Ingeerd, | haveless eqedtdias far
suwatswthdsdilities.”

e Gaendon teacher d so nated thet the schod hed had a noch hi gher percentage of specid needs
suwhrts, idwgstuwatswthdsaalities, inthelast 4years. Asaresdt, the schod ves strugd ing
wthther indusionnodd eventhough they were comnttedtoit philosophicaly. Heassertedthat
thesedfficutiesverehavinganegative impect onteachingand |l earning, ad h's caonents suggest
the need toimrove the kodedge ad skills o teachers to better educate studats wthdsaalities.
He staed

ft snadethings somchnaredfficdt, it redly hes nade teach ng noch nare frustraing,

nreddleagmgy . . . It snadetdkingaou curicdumala naredf ficdt becase vetdk

about things ad ve knowthet we don't have the perfect indusionnadd . Stherefore,

besicdly e’ sgomgtohgpeniskids that aegpmgtoaedf fiadtiesaegimgtod | &t

behdadkids thet aeddetosoar aegimgtobe hddbeck Util ve gt the parfect vay to
g acconmodat e everybody,it sgimgtokefrustraing



A SvenHIls, nost teachers enphisi zed hi gher arder thirking skills and depth of knowedge rat her
thanrate understand ng of facts and i dess. My d abarated on howt hey b anced | oner and hi gher
ady tasksinthar |essas ad assessmarts far dl studats. Assvewll seelae, thedosevarking
rel ationship betveen specid and generd educati on teachers seened to suport these goroeches. A
ngaity of theegt dassraomteechers a SvenHllssadeqidtly tha thekeytothar teach ngves
hevi ng students construct their own knowedge and rel y noch | ess on the teacher . Qe teecher , for
exanpl e, sa d she used to “spoon-feed’ students infornati on, but nowshe ha ds themaccoutad e for
ther learning usingtecmiques sichasrde-d ay to denarstrate sa ertific uderstad ng

Rt houry teachers enphasi zed indepth learning and sd ving red -vorl d pradl ens. Though tradi ti ondl
tests ad qu zzes hed their daceinthese d assrooms, edibitios verethe conerstoe o studert
assessnart. Teadhersar gued thet these edibiti ons requi red students to showconpl ex thinking and i -
Oepth understand ng of cotent. Sudents withd saalities reca ved goorgori a e acconnadet | ons but
verehddtostadards of perfarnance simlar to those expected fromgenerd educati on students.

Qe teacher conpared her experiences a& Rthbury tothose a a previ ous schod and exg a ned how
Rothbury' s comntnent torefarm indudngindusion, sugported hghrqua ity teach ng

The schod’ s commnt nent to refarmhes been criticd toboth sypparting ny ef farts to becone
and fective teacher and to kegpi ng ne focused on becomng a better teacher . Last yer ,d a
noretradtiod schod, wenl triedtoshft cotrd o thedassroomtothe studats, aher
teachers coomni cated thraughtheir reactions thet they believed | vas dooned tofalure This
ves df ficdt fa me paticdaly as amewteacher . | fdt thaet refamves td ked abot, bt there
veemored earest dfatstoimpenat it, adl fdt mysdf fdlinginonwre adnare

trad tiod teach ngpracti ces mypsdf.

A Rothoury, she hed experienced the fdlowng positive e feds: (@) geerd sygoart ad
encour agenant framed | eagues, (b) 1 dess fromed | eegues to suppart her daily effarts to i npl enent
auhaticteach ngprattices, ad (¢) schedd ed gportunitiestorefl et onteach ng practi ces.

Teachers a Mut Alam incotrast tothosea the aher three schod s, tededtofocus onthe
inportance o therd aiash ps betveen students ad teachers, emphesi zing studarts' affectivetrats
over their academc ar intdlectud progess. Qe teacher sumari zed the situati on wth sone
frigraiat

Athoaoh! loeteedigthose kids . . . solittleisfoosad nteedigharethat | calt redly
sy thereisapmsitivedfect [df indusian] onnyteaching | nean, ve focus on RPs
[Rrsodized leanng Ras] adrdaingtothekids, but vedoit red |y facus on good
teechng | wshvedd | redlywshveddad| dnit kowif I’'mdaoeinsaingths, bu
ve spend so nach tine on ather things.

Q@ | aborati on Btween Secia and Gererd Educati on Teechers

@ed adspdd edcaionteachers cdlaboraeda dl for schods, ad specid educati on staff
assisted ino teamtaugt nany d asses. Bt across schod s, d assroomteschers varied sigificatly in
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howhd gfu they percaved specid edcation teecherstobetothar teechng

Rathoury ad Seven HI | s teachers described the nast positive varking rel aianships wth specid
edcaionteachars. A bathschods, specid educatas cane into dasses adtagt dogwth

cl assroomt eachers, who unani nausl y sawthe specid educatars as provid ng i npartant teaching

assi stance. @ assroomt eachers enphesi zed thet specid educat ars provi ded themwth critica
infornationabout studets, hd ped themaccomnodet e students' dsabailitiesinlessas ad
assessnarts, ad hd ped nantar students’ progress. Inaddtion specid educati on teachers soneti nes
nodd ed vd uad e irstructiod strateges. Qe o the Sven HI I s teachers eqressed thisvd . He
sadhe

receavedala o hdpfromthe [specid education] progam you ve gt a good sugpart  netvark
there and t hey have sone good i nfornati on. They have cone i n and teamtaught cl asses wth us,
adbragt thar epatiseonsma |l gapverk ad athetic assessnart. . . . The[specid
educati o] programhere does everything they canlet the teachers here knowwet the needs o the
studerts are ad honvthey canfit thet inotest takig—framthe use of aternative assessnts to
tadsthat ks canuseintad gtests.

A SvenHlls, ageerd educaionad aspecid educai onteacher teamtaugt three d asses in 200~
20l-ereinhistory, aeinsdere adaeinmth Inaed thestod’ sexgtiastoful
indwsion theteamtagt sdere dass vies spedficdly fa stuts wthd sdilities. Accordng to
the generd sdemce teacher, the spadd educaa “red |y hd ps ne because his beckgroud is in speci d
edadsothevay hevoudineract wthsone kids thet arecrdlegngdscpinewse a behaviar-
wse, |'velearned franhm”

Incotrast, dassroomteachers a G arendon and Mut Adamhad nixed perceptions. Roughly hal f the
teechers & eech o these schods sadthey reca ved inportat he p framspeci d educati on teechers. A
CGaendn, four o the e gt teachers sawspecid educatars wo cae intother d assroons as
supporti ng studerts, hd pngwth the accomedeti on o studets’ dsaalities, ad suggesti ng
irstructiod strateges. itheaher had, aher Caednteschers bdieved thet the specid
educaionstaff ddmninal vark. Inone case adassroomteacher asked a specid educati on teacher
tomdfyatesk “but mthrgtrasgred . . . It’ sjust dsurd The resource roomteachers oy vat to
tekenaretine aut o ateacher 's day tonegt wththemtodsouss childenwthdsdalities,

veonderi ng howthey' redanginthe dass.” Qher teachers nertioned thet specid educati on teachers
veemndt paticdaly eéfetivewthstuderts, deinpat toimsufidet udestadngd the
curicd um

Q assroomteachers a Munt Adamechoed these di ver gat vievs. Qe teacher sadthereves little
cd laboration becase the teachers inthe specid educati on departnent “aejust tadly uprepared
uqudifiedtobeinthercom they cause nore prad ens thenthey revarth” Anther teacher said she
oot terrifichdp, especid |y wth accomadat i ons on assi gnert's and assessnart s for studets wth
d<ilities



se of IEFS

Inindusive schod s atended by specid educati on studerts wth mld to naderate d saailities, howdo
cl assroomt eachers use i nd vi dud i zed educati on prograns, and howhel pfu do they think they are?
Teachers' respanses to these questi ons shoved the sane lreskdown by schod as their responses to
our question about cd | aoorati on between generd ad specid educati onteechers. Anast al Rothoury
adSvenHllsteachersfoud IBS d pfd ingamingther imstruction perticd aly innaking
ndficaiasfa thar studets. Incotrast, alyldf o theteedhersineviened a Mut Adamand
lessthendf o thosea Caednrepartedwsing B a dl.

Svend theea gt teecharsinevieneda SvenHIlsindcaedthe they used IBS tonad fy ther
instructi ond and assessnent practi ces to accomnackte the needs of specid educati on studerts. They
veedea that IBs wrerady usedto chage wiat vestagt (i.e, theretuwe d the curriad un,
instead, they were enpl oyed to change how the curricu umvas taught tospedd educati on studarts
ad howthese studarts vere assessed Rerhgps these resuts reflect inpart the d ose ad positive
cdlaoraion betveen specid ad geerd edcationteachers a this schod. Srprisingy, theadth
teacher & Seven HIl's seemad utamliar wthhis spedd educaionstudets I1BHS. Indsassimghs
three studats, ehedasease o thegeerd aeainwichtw heddsaalities, bu heves i arere
d thar gedficdsddlities

A Rothbury, theuse o 1HS vies d sowdespread Al seven of the d assroomteachers i ntervi eved
about | B reported thet they used themto nad fy howthe curri cd umves taught (again, nat Wt ves
taugt) ad howstudents vere assessed Two of the teachers noted, horever , thet they cccasiad ly
wad IBs asresaucesindamnngimstruction but oy far students wth poor perfarnance. Inoe
teedher 's varcs:

Wenl o2t iylist o kidsthet | kovaehaving 1B, | just loka thelist ad| dolt lok &
wet theIBPsays ad| le thet goadileinotheyer befael takealok a it becase | vat
tosewd theydoadd . . . If | haeakidinmpdasexlymintheyear imisredly,
redly struggingthenl wll g backadtakealok a wet the | BPsays.

A Munt Adam just hdf the teachers intervieved used | B and reported naki ng accommackt i ons for
spdd edcaionstuderts besed ontheir 1BS. /s aeteacher put it:

Al stueats aerequredto produce | have pretty high stadards far the products. Hvever i
astudent hes adocunenteddsablityinwichthey can t for wetever reasonHet’ s say they
have alaguege dsability and they can't wite+ wou d probald y bresk down the process
werethey e netvorogh dafts bfaethey firdly gat tothefind product. 1 prety
noch hal d themto high standards, but | nake accomneceti ons i f they need them

Those teachers at Munt Adamwno did not use | B expressed the conviction that they wou d do what
vasinthe |IBS ayay o thet the IBS red |y wod d not regu re themto nake any nad fications to
curicd umar irstruction



A Gaedon, alytw o the e gt d assroomteachers wio vere asked about 1B ind cated thet they
influecedthar prattices. Theseteachars repartedthet 1B hdped g vetheminsigt inoastudet’ s
dsablityadhdpedthemtonad fy thar imstruction Inlodkingtoeq@anthelovproportion o
CaednteacherswWonade uise of 1B, it isinportat tondteaganthat the schod hed aly
recent|y begun serving nare students wth specid needs. Thus, prepari ng canstructi ve | B and usi ng
themnay nat have been part of the schod’ sregd a practice. Hovever, o interviens gave Us resson
tobdieetha theeves nretothe stay. Qe teacher reparted that she hed ot beendd e to see her
suats 185, sugestingthat thedas hed at been prepared o vere nat Up-to-dete. Aather teacher
sadhehad nat seenan |EPthat required hmto nake any adgptati ons inthe dassroom Three aher
teecers staedthet 1BS hed littleinpect onthar imstrutiod practices, ae o th's gop sawl B3
as saving o fuction excgt fufillingabureacraicrequrenat. Hesad “Theyrealed
requrenart wichhesordaioshiptothevitd rdued theschod curicdum Infact, wet they do
issiponpegde aay fraonkids' learnngsothet thelegd requremats canbefufilled”

@ncl usi ons

Thsadysis o inervievdaafranowr study of indusionadrefaminfor secondary schod s
indcaestha the generd educati onteachers inthese schod s vere comnttedtoind ussonand thet they
d dnakeinstructiod accomackti os far studerts wthdsdialities. My teachers, bu nat dl, tried
tonaintanthe curicd umand hd d hi gh expectati ans wi | e provi d ng t hese acconmadet i ons.
Teachers a three of the schod s-@ arendon, Rathbury, and Seven H I | s—enphasi zed t eachi ng and
leanmgd hdhindlexwd qdity, adthey bdievedth s foous ves gyrgriaefa thar studats
wthdsdilities A two o these schod's, Rthoury ad Ssven HIl's, d assroomteachers fet they
rece ved i nportat hel p fromspecid educati on teachers and used students’ 1B togu deinstruction
ad assessnart. Secid educationteechers vere bdieved to be particd arly e pfu i n teamteachiing
situatios wthinind usi ve d asses, assistingwth acconnadati ons and nadd i ng i nstructi ad
draejes

A thefauth schods, Mut Adam teachers hed afavardd e viewd indusionad foud it he ped
their teechinginagenerd sese The Rrsod i zed Learning R ans hel ped the teachers focus on
rdaioshps wthstudents adtheir affective devd gnent. Thoughthis ggroech cod dintheary
enhance athertic vrk by naore d osd y tying the curricd umto students’ persod |ives ad

experi ences, the Mut Adamteachers dd nat enphasi ze conplex or intel |l ectud |y denand ng
intrution A Munt Adbm wthits systemd tracking ad g acenarnt of studerts wthdsaalities
largdy ingenerd raher then cdlege-bound d asses, it vas goparet that ind usion vas nat coud ed
wthany aher ngjar changes thet ifluencedthe qe ity o irstruction

Trenga ingicaiond thsqditaivestudy ssestobetha theindusiond studats wth
dsdilitiesingeed edcaiondassess adteechmgd hghindledtud qdity canbeineyaed
Athough the instructiond and assessnart practices of the teachers veintervieved remainto be
verified theteachers bdieved thet wth goorgoriae accomaceti as, thar students wthdsaalities
coddbeindlectud |y cd leged ad hddtoh gheqectaiaos. Thereisdealy mt a necessary
comecti on between incl usion and practice, as Mut Adamexenplified Bi a the very least, from
teechers parnts o view, fudanetd shiftsinpedegog c practice far generd educati on can sustan
idu andfats
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We drawan add tiond inplicationfromweat we have | earned fromteachers a Rothbury and Seven
HIls. Thesetwo schod s differed soneet inther structuring of indusion Rahoury fuly ind uoed
dnost dl studets wthdsaalitiesingenerd education d asses, Wweress Seven Hil I s reta ned sone
separate dasses far nany studets wthdsaalities. These schod s' successes wth ref armand
indusion mwthstaxdngthar dfferet gooroaches, suggest that secodary-levd 1nd usi an need nat
berestridedtoasmgenod. Idwvepaticss ae awcaed ad ridtly so ingpoition
tothehstaicd patend edudngstudets withd saalities fromgenerd education Bxd usi on hes
nt oy limtedthe acoess o stults wthdsdalitiestothe geerd curicdum it dsothar
gyotuitytoacheve Bi inresposetothefaled practices o exd usion sone advocates far
subtswthdsaalitiesdtenins st yon ful inc usion, deening any excl usi on uproduct i ve o
varse (see eg, Lipsky &Grtner, 199. Thsstuy leads istocoduke thet anreflexde
goroechtoreformnay be varrated, onetha acknodedges that ggroriaed fferetiation of
irstructi on and accomedati as far studets withdsaalities nay take pdacein separae settings.

It hes beenarguedthet induwsanisma redlyvidde espeddly a the secodlry led, becase d (9
oeerd edcationteachers limted knovedge ad skill rd aedtoimstruction of studerts wth
dsdalities, (b thenegative atitudes sone generd educati on teachers have tovard studerts wth
dsdilities, ad(c) gged edrcainteachers need far onga ng suppart (for a summary, see Hil ey-
M | e d., 199). afromthe schodsinthis study suggest thet, dthoughthese prdd ens
persist, theyneed nat inhibit indusioneffats. The d assroomteachers inour study ve coned studernt s
wthdsdalitiesadetracedindusion, adina lesst tvod the for schod's, they reca ved
inportant support fromspecid educat ars and gu dance fromstudents' 1 B%. For the nost pert, teechers
fdt rdaivdy suoessfu wththar irstructiod goroeches ad adtaias fa thar studats.

AFrd ddacdletionfa thepgect vescaplgedinfdl 200 Infuuereguats, ve wll examne the
exet o athetic pedgogy inthe e gt dasses & each schod —as refl ected i n doserved | essos ad
teechers assessnart tasks-anditsrd aioshptostudent pafanance Wewl| conpere studets
wthadwthot dsaddlitieson (g thar degee o gportuity far athaticleanngintheseind usive
dasses ad (b ther levd o pafanance asindcaed by thar vark on assessnert tasks. Rdinmrary
adysis o 16 tasks adthe studert verk on these tasks fromtvo of the schod s ind cated thet studarts
wthmldtonoderaelearnngdsaalities wo vere assigned tasks denand ng higher leve s o
adhaticindletud verk perfarned better—Ast alyinrdaiontoaher studats wthdsdalities,
bu dsoinrdationtonod sad ed studets wio vere assi gned tasks denand ng lover leve s of
athaticindletud vook (Knget d., 200). Theseresuts gveresson far gati nnsmabout prospects
foineyainginduw onaddagsinteachnga the secodlry levd. Weaehgpefd thet thefdl
sapl e wll beer aut these early find ngs.
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| NSTI TUTE M SSI ON

Tremssion of theirstitue is to eqad the curent knodedde bese rd aed to practices ad pdides in secovary
schod s thet entance learning, achi evenert, and postschod outcomes for studerts wth dsdilities.

CORE RESEARCH QUESTI ONS

1 Wat ae criticd festures o imstruction assessmart, ad suyport strateges theat proate athertic uderstad ng,
and achi everert (and perfornance) for dl students?

2 Hwhave changes in athetic ind usive learning ad schod ing practi ces affected the schod and post schod
adcoes (ad ther inerattion) fa studets wth dsdilities (cdlectivdy ad d sagyegaed using frames o
reference focused on equity, vd ue added, ad accoutaality?

3 Hwdo schod s acconmadate district and state outcone assessnents, and how do such accommadati ons affect the
patidpgionin reuortingd, ad vdidty of assessmart?

4 Inschods evdving tovard athetic ad ind usive irstruction, wet are the rdes and expectaias o stakehd ders as
they engage in planing far secondary and post secondary experi ences?

5 Wit cotedtud factors are required to syport and sustain the devd grent of secondery-levd learning
enviromants that pronate authentic uderstand ng, achi evenent, and perfornances for al students?

6 Wt straeges are effective in providng bath infornati on ad suport to pdicynakers, schod admnistratars,
teachers, hunan service persord, ad the comonity so they wilize the find ngs to creste and suppart learning
enviromants that pronate authentic uderstand ng, achi evenent, and perfarnance for dl students?
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